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Abstract
Foreign language anxiety is a distinct variable particular to language learning and it has debilitative
effects on the learning and production of language. The current study aims to explore the perspectives
of Pakistani postgraduate non-major English language students specifically regarding classroomrelated factors that may contribute to their speaking anxiety (SA). A questionnaire was administered
to 170 students and aiming to find a more comprehensive explanation of their SA, 20 students were
interviewed. Quantitative data were analyzed through SPSS while exploratory content analysis was
followed to analyze the qualitative data. Findings highlight several classroom-related sources of SA
namely; a formal classroom environment, oral tests, fear of negative evaluation, large classrooms,
fear of being put on the spot, short time granted to formulate answers, and unfamiliarity among
classmates. The last four sources of SA have not been mentioned earlier in the field of SA.
Implications and recommendations are offered for language teachers and material designers. Finally,
recommendations for future studies are given.
Keywords: Anxiety; Classroom-related Factors; Fear of Negative Evaluation; Foreign Language
Speaking Anxiety; Pakistan
Introduction
Malik, Qin, khan, and Ahmed (2020) highlight that English is regarded as an important language in
Pakistan; thus there exists a strong instrumental motivation to learn this language. Likewise, Ahmad
and Rao (2013) believe that one of the major objectives of Pakistani students and parents in terms of
English learning is to develop speaking skills. Despite strong instrumental motivation, many Pakistani
researchers (Shahbaz, 2012) lament that the level of spoken proficiency of many Pakistani students is
poor. Similarly, Hafeez (2004) stated that many Pakistani students are unable to speak English in
various situations. Also, the author concluded that many students state that they feel uncomfortable
and uneasy when involved in oral activities in the classroom.
Arnold and Brown (1999:8), state that a student’s “anxiety is quite possibly the affective
factor that most pervasively obstructs the learning process”. Similarly, Liu and Huang (2011) and
Milan (2019) believe that anxiety is a major affective factor that predicts students’ language
performance. Moreover, several studies (Horwitz, 2000; Sadighi & Dastpak, 2017; Toubot & Seng,
2018) conclude that at least one-half of all language students may feel SA. Zheng (2008) believes that
an oral activity could sometimes be a terrible experience for some learners due to anxiety. Hence, this
study aims to explore anxiety as a possible variable affecting Pakistani language learners’ speaking
performance.
Rationale for the Study
Firstly, numerous studies (for instance, Milan, 2019; Aydin, 2016) have identified various types of
contributors to anxiety, however, a careful analysis of the literature reveals that most of such studies
were limited in terms of research sites and sample. Likewise, the focus of these studies was quite
general. In other words, these did not specifically investigate classroom-related sources of anxiety but
rather discussed sources that may exist outside of the classroom. Eventually, these studies could not
provide a comprehensive and deeper understanding of classroom-related sources of anxiety. Many
researchers (Horwitz, 2013; Gregersen, & MacIntyre, 2014) believe that the specificity of language
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classrooms makes FLA specific to language learning situations. Therefore, it seems imperative to
specifically investigate classroom-related sources of speaking anxiety (SA).
Secondly, the field of English language teaching lacks research in Pakistan (Islam, 2013;
Shahbaz, 2012). In the same line, research is very sparse in the field of anxiety in Pakistan, and in
turn, it is a new and under-research area. Moreover, these studies explored general anxiety and did not
focus on SA. This study attempts to fill this research gap in Pakistan. Thirdly, studies such as
Alghothani (2010) and Toth (2010) state that the majority of anxiety studies were quantitative
therefore, these could not examine anxiety thoroughly. In turn, various studies (Dewaele & Thirtle,
2009; Piniel, & Csizérc, 2015) suggest that a combination of both qualitative and qualitative
approaches could provide valid and better data about SA. Thus, this study utilized both standpoints to
find a more comprehensive and deeper understanding of the complex variable of SA.
Research Question

What classroom-related sources do learners believe contribute to speaking anxiety in
Pakistani University EFL classrooms?
Potential Significance of the Study
Keeping in view the shortage of research in the arena of SA in Pakistan, the present study could
provide useful recommendations for language instructors, students, and also for educational/language
material designers in Pakistan as well as in other countries. Also, it may reveal new avenues for
future studies.
Literature Review
Approaches towards Anxiety
There are three perspectives to the study of anxiety in language learning namely, state, trait, and
situation-specific anxiety. MacIntyre (1999) conceptualizes trait anxiety as, “a feature of an
individual’s personality and therefore is both stable over time and applicable to a wide range of
situations” (p. 28). It is noteworthy that language anxiety is restricted to a particular setting.
Nonetheless, trait anxiety is not restricted to a specific setting thus it cannot examine language
anxiety. MacIntyre (1999:28) reported that state anxiety is temporary and its level and intensity
depend upon the given situation. State anxiety is experienced in response to a particular event and it
can decrease when that situation is over. However, state anxiety is criticized because it fails to restrict
anxiety to a specific source. Studies following these two approaches of anxiety provided contradictory
findings of the influence of anxiety on language acquisition (Horwitz, 2010; Naudhani, et al., 2018;
Trang, 2012).
Hence, Horwitz, Horwitz, and Cope (1986) concluded that language anxiety is different from
its other perspectives and thus it is unique to language learning settings. She defined foreign language
anxiety (FLA) as “a distinct complex of self-perceptions, beliefs, feelings, and behaviors related to
classroom language learning arising from the uniqueness of the language learning process” (Horwitz
et al., 1986:128). This definition suggests that language anxiety is a discrete phenomenon that is
affected by specific features of language acquisition and language use in the classroom. This type of
anxiety needs subjects to relate anxious feelings to a specific factor. Thus, it provides a better
explanation of FLA.
Language Learning Anxiety Research
Since the 1970s studies have been reporting that anxiety affects language learning and achievement
negatively (Horwitz, 2010). However, most of such studies offered confusing and contradictory
conclusions (Horwitz, 2010), In other words, some studies (e.g. Chastain, 1975) showed a negative
relationship between anxiety and language learning and others showed no connection or positive
connection. Such confusing results could not explain that how anxiety interferes with language
learning and language production. One of the reasons for such inconclusive results could be the
existence of various types of anxiety and the absence of a valid anxiety measure. However, after the
agreement that FLA is particular to language learning situations and the construction of a valid
anxiety measure (FLCAS), many studies have given uniform findings and have further confirmed that
there exists a negative relationship between anxiety and language learning (Horwitz, 2013).
Since the 1980s anxiety has been found as an independent phenomenon affecting language
acquisition (Milan, 2019; Von Worde, 2003). It affects language learning at all levels namely, input,
processing, and output (MacIntyre & Gardner, 1994). Likewise, Krashen (2003) explains that anxiety
affects the affective filter and obstructs the mind to understand information. Several studies conclude
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that the majority of students experience speaking anxiety (Liu & Jackson, 2008; Oteir, & Al-Otaibi,
2019; Wilson, 2006). Horwitz and Young (1991) assert that the majority of anxious students hold oral
activities responsible for their anxiety.
Possible Sources of Anxiety
Sources of SA range from personal (such as self-esteem) to procedural (e.g. teaching methodology).
Several sources are listed below:
Communication Apprehension
It is one of the major contributors to SA (Aydin, 2016; Dewaele & MacIntyre, 2014; Trang et al.,
2013; Piniel, & Csizérc, 2015). It could be felt because of several reasons, for example, when learners
fail to communicate appropriately due to immature speaking skills and when they imagine that they
are not capable of speaking in the foreign language (Horwitz, 2013). It implies that if students rate
themselves as incompetent; this feeling may increase their anxiety and discourage them from
participating.
Fear of Negative Evaluation
FNE is regarded as the main source of SA (Alghothani, 2010; Aydin, 2016; Ewald, 2007; Horwitz,
2013). Price (1991) concluded that many students did not participate in oral activities because of the
fear that their peers would laugh at them and make fun of them. Similarly, Sadighi and Dastpak
(2017) found that their subjects experienced anxiety due to the fear that their classmates would laugh
at them and their teacher would judge them negatively. This finding concurs with other studies (for
instance, Alghothani, 2010; Ferdous, 2012; Huang, 2009; Lucas et al., 2011; Liu & Jackson, 2008;
Sadighi & Dastpak, 2017;). It could be argued that FNE may particularly affect those students who
lack confidence because they could hardly try to participate in the class because of the fear that their
classmates would ridicule them.
Competitiveness
Many studies highlight competitiveness as one of the main sources of SA (Cheng, 2005; Dewaele &
MacIntyre, 2014; Gregersen & MacIntyre, 2014; Tóth, 2011; Yan & Horwitz, 2008). It appears that
students may feel anxiety if they feel that their language performance is poorer than that of their
classmates. On the other hand, Ewald (2007) concluded that competitiveness was not a source of
Spanish students’ anxiety. It implies that this factor cannot be generalized to all research sites as a
contributor to anxiety. This factor may motivate some students to overcome their shortcomings and
improve their performance. In turn, it is suggested that there is a need to explore anxiety in various
contexts, such as in Pakistan, to have more reliable results
Learner Beliefs
Learners’ irrational beliefs and false hopes about their language performance have been found as
sources of anxiety (Dewaele, & Thirtle, 2009; Naudhani, & Naudhani, 2018; Toubot, & Seng, 2018 ;).
For instance, Horwitz’s (1988) subjects believed that their utterances must be correct, must achieve
native-like fluency within two years, and they believed that only gifted and capable students can learn
a language. Besides, some learners may believe that cramming grammar rules and vocabulary are
essential to learning a language (Wang, 2005).
Teacher-Student Interaction
Several studies relate SA with student-teacher relations (Arnold, 2007; Sadighi & Dastpak, 2017;
Tóth, 2011; Milan, 2019). The processes of the classroom could be perceived differently by teachers
and students (Horwitz, 1989), and any incongruence between students’ learning preferences and
teachers’ instructional styles may evoke SA for some learners (Wang, 2005). It appears that
examining learners’ and teachers’ views about classroom procedures may better explain learners’ SA.
Various factors such as harsh error correction, unfriendly teachers, correcting students publically, and
students’ fear that how their mistakes will be viewed by their peers and teachers evoke anxiety for
them (Aida, 1994; Samimy, 1994). Moreover, teacher characteristics such as harsh, rude, strict,
unsympathetic, unsupportive contribute to students’ SA (Palacios (1998).
Classroom Procedures
A variety of classroom practices and instructional methods, specifically those that put students at the
display, appear to influence the levels of students’ anxiety. The following anxiety-inducing classroom
practices such as unprompted role play, giving a presentation in front of all students, skits, and
speaking in front of the whole class have been reported by Young (1990). Likewise, Sadighi and
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Dastpak (2017) found that students’ concern about being put on the spot, expectations about oral
production, and the pace of the lecture could trigger anxiety for some students.
Language Testing
Research reports tests as a source of SA (e.g. Al-Sibai, 2005; Aydin, 2016; Chan & Wu, 2004; Huang
& Hung, 2013; Lucas et al., 2011; Marwan, 2016; Malik, et al., 2020). This happens specifically when
exams are new, confusing, evaluative, and include the material that was not taught in the class (Aydin,
2016). It implies that the more evaluative, new, and ambiguous the exams are, the more SA students
may experience. Likewise, tests that determine students’ success and achievement could increase SA
for them.
It could be concluded that some of the above-described contributors to anxiety may have
overlapped. For instance, competitiveness may be associated with test anxiety since learners
frequently equate their performance with that of their peers. Likewise, some contributors may depend
upon a specific research context, for example, competitiveness, and others on students, such as
learning and teaching styles.
Research Methods
This study utilized both quantitative methods (questionnaire) and qualitative tools (semi-structured
interview) to address the questions. Mixed-methodology was adopted with the hope to find a deeper
view of the complex nature of anxiety. Keeping in view the aims of the study and previous literature,
the questionnaire and interview guide were constructed for the study. Piloting of both of the
instruments was carried out before data collection.
Research Sites and Sample
Research sites include five departments of five universities in Pakistan. The sample for the
questionnaire comprised 170 postgraduate students. They were learning English as a non-major
subject. I recruited around 30 to 40 students from each department. Participants’ age ranged between
19 and 24. Moreover, 20 students, four from each university, were interviewed.
Data Collection and Analysis Procedures
The study began with the administration of the questionnaire followed by interviews. All of the
important ethical considerations were taken into account when collecting the data. The quantitative
data were analyzed through SPSS to get percentages and frequencies as shown in table 1 the
qualitative data were analyzed through exploratory content analysis. Both qualitative and quantitative
findings were integrated and are given together in the analysis.
Results
The data suggested various classroom-related sources of SA that have been described below. The
following table 1 gives students’ views to the questionnaire.
Table 1 Students’ perceptions about classroom-related sources of SA
No
1
2
3

4
5
6
7

8
9

Statement
I am afraid that my classmates will laugh
at me when I speak English.
I get nervous during oral tests in my
English class.
I start to panic when I have to speak
without preparation in English class.
I start to panic when I don’t have
sufficient time to formulate my answer
before speaking.
It frightens me when I don’t understand
what the teacher is saying in English.
I feel very self-conscious about speaking
English in front of my classmates.
Even if I am well prepared for oral tasks,
I feel anxious about them.
I feel very self-conscious about speaking
English in a formal classroom
environment
I feel anxious about speaking English in
a large class.

Strongly
Agree

Agree

Neutral

Disagree

Strongly
Disagree

20.5%

55.8%

4.1%

17%

2.3%

12.3%

44.1%

17.6%

17%

8.8%

24.1%

52.9%

4.1%

14.7%

4.1%

17%

37%

15.2%

22.9%

7.6%

4.1%

40.5%

23.5%

22.3%

9.4%

25.2%

49.4%

7%

16.4%

1.7%

8.2%

29.4%

8.8%

42.9%

10.5%

30%

40%

10%

18.4%

1.6%

20.5%

40%

8.8%

22.3%

8.2%
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10

I can feel my heart pounding when I am
going to be put on the spot in English
class.

11.1%

40%

17.6%

24.7%

6.4%

A Formal Classroom
The data revealed that language classroom that is “strict”, “dry”, “formal”, “and tense” and
“evaluative” can evoke higher levels of SA for some learners. The data further suggested that such an
environment can create self-consciousness in students and it can lead to fear of negative evaluation
and of making mistakes. Most of the students reported that in this negative environment, they try to be
correct but they cannot perform well and in turn, they become self-conscious. Students believed that a
strict and formal classroom is a significant contributor to their SA. This result lends its further support
from item 8 in table 1 above, as 70% of the students agreed with this item.
Large Classrooms
Surprisingly, the findings showed that large classrooms can also cause SA. Item 9 in table 1 supports
this finding where 60.5% of students supported this statement. Students’ interviews revealed that large
classrooms trigger anxiety, for example, one student stated that it could be easier and less anxietyprovoking for him if he is allowed to speak when there are not too many students in the class. Some
students stated that due to large classrooms teachers do not have enough time to pay due attention to
each student. Some students believed that they experience anxiety when they feel that teacher is not
paying attention to them.
Unfamiliarity among Classmates
The data revealed that lack of familiarity and openness among classmates may arouse fears such as
fear of making mistakes, FNE, and fear of being laughed at. On the other hand, the students reported
that they would feel more comfortable, encouraged, and confident if they are well familiar with their
peers and they have friendly relations with each other.
Fear of Negative Evaluation
The findings revealed that if students could not perform well in oral tasks, or made mistakes when
speaking, their classmates and the teacher would judge them negatively and rate them as “incapable
students”. Additionally, teacher’s poor view of them could influence their grades. This result concurs
with the findings of Kim (2009) and Tóth (2010).
Almost all interviewees stated that oral activities induced anxiety for them when they were
required to speak in front of the peers who were evaluating them, could laugh at their poor
performance, and may make a negative perception about them. Besides, they believed that they are
fine until they communicate and reveal their weaknesses, and show themselves as inefficient learners.
This result agrees with item 6 above as 74.6% of students agreed with this statement.
Interestingly, FNE may motivate some learners, for instance, Javed was motivated by this
factor and he took it as a challenge and he increased his efforts to improve his performance and in
turn, his image in the class. Hence, it implies that students’ views and criticism about each other could
be taken as a positive factor if they regard themselves as helpers and not evaluators.
Fear of being laughed at
Almost all of the interviewees stated that they prefer to sit silent, avoid answering, avoid asking
questions, and avoid participating actively as they have a fear of being laughed at. In other words,
they believed that other students would laugh at them and make fun of them if they make mistakes,
fail to answer correctly or their question is silly. This situation is clear from Tahir’s comment: “If my
answer or question is wrong, my peers laugh at me”. This agrees with item 1 in Table 1 where 76.3%
of students agreed with this item. Similarly, Hashim did not participate in the class due to the fear of
being made fun of.
Fear of being put on the Spot
Fear of being put on the spot was also found anxiety-provoking by the majority of the students. The
interviews revealed that students feel less confident and more self-conscious when they are asked to
speak on the spot. Some of the interviewees offered the reasons as well, for example, Javed stated that
in such situations he makes many mistakes and his mind goes blank. This finding lends its support
from item 10 in table 1 as 51.1% of students agreed with this statement.
Lack of Preparation
Lack of preparation was found as a contributor to anxiety. Item 4 in table 1 supports this finding as
77% of students supported this statement. On the other hand, 53.4% of students rejected item 8 in
Table 1. It means that although learners may experience lower levels of anxiety when prepared, oral
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activities may still provoke anxiety. The interview data indicated that students may feel flustered, lose
confidence, and may not perform activities well if asked to speak unprepared. It was found that lack
of preparation causes more mistakes and consequently, students may experience other fears such as
fear of being laughed at.
Lack of Practice
Many interviewees believed that lack of practice causes SA. They believed that they can’t speak
comfortably and confidently because they are not given opportunities to practice speaking English.
They blamed their teachers that their main aim is to deliver their lectures and they do not give
students activities or chances to rehearse speaking. In turn, they make mistakes in terms of
vocabulary, grammar, and pronunciation when speaking. Eventually, they experience anxiety.
Short Time Granted to Formulate Answers
The findings suggested that giving students a little time to answer the instructor’s question or to
perform oral activities in front of the students may generate anxiety for some learners. Item 4 in Table
1, also supports this finding, as 54% of students agreed with this statement. Learners were not
efficient enough to answer quickly and appropriately; hence, they required time. However, the teacher
wanted them to answer quickly, consequently, they got confused and committed mistakes which
increased their anxiety. Similarly, they might be trying to formulate an answer on one hand, and on
the other, they may have a fear that they have a short time or the teacher may ask this question to
another student. In this line, some studies have concluded that short time negatively influences
students’ oral production (e.g., Aydin, 2016; Malik et al; 2020). The interviews indicated that
students needed time to work on grammar, vocabulary, and brilliant ideas before answering. However,
they were asked to speak quickly but when they spoke quickly they made mistakes and in turn,
experienced anxiety.
Unfamiliar Activities and Unfamiliar and Difficult Topics
The majority of interviewees stated that they become uneasy, flustered, and uninterested when their
instructor assigns them dry, uninteresting, and complicated topics to speak on. They believed that they
don’t have the required knowledge about difficult topics and thus they experience anxiety. Moreover,
Tahir’s following comment suggests that unfamiliar classroom activities could also provoke SA:
“some teachers give us unfamiliar activities. I start trembling because I even don’t know what the
activities are about”. Moreover, the quantitative data revealed that students became anxious when
they failed to understand their teacher when he/she talked about unfamiliar stuff. This finding agrees
with item 5 in Table 1 as 44.6% of students agreed with this item.
Oral Tests
The data revealed that oral activities for instance discussions, presentations, and role plays could
provoke anxiety for some learners particularly when their oral performance is rated. This result agrees
with item 2 in table 1 as 56.4% of students agreed with this item. Students believed that they are not at
rest when they know that their spoken performance will be evaluated. Another finding suggested that
including unfamiliar materials in tests could escalate students’ anxiety levels about tests. Some
students believed that their minds went blank during oral tests.
Discussion
FNE and fear of being laughed at have been frequently reported as contributors to SA (see, for
example, Huang, 2009; Liu & Jackson, 2008; Oteir, & Al-Otaibi, 2019). It is suggested that if learners
are very much concerned about their positive image in the class, they might not focus on the assigned
learning task and could just concentrate on their anxiety. Eventually, such learners may avoid
speaking practices permanently or may involve themselves nominally in classroom activities in which
learners imagine that they could be judged negatively. I think if such students regularly avoid oral
activities due to fear of negative evaluation, they may improve less which could, in turn, increase their
disappointment. Pakistani culture does not appreciate one to be perceived as less capable than his/her
fellows and consequently be evaluated unfavorably (Parveen, 2007). The writer further notes that
those who are considered competent are taken as important and respectable. In turn, the learners may
imagine that if they can’t perform well, they may lose their faces. On the other hand, for some
learners, their classmates’ views may not induce SA but rather give them a push. I suggest that a
language classroom is a setting where students’ deficiencies are exposed and FNE is developed; thus,
instructors may give learners a friendly and psychologically secure classroom atmosphere that may
help to alleviate FNE.
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Moreover, language learners could feel anxiety if they are not given adequate time to answer.
They were not competent enough to reply quickly and appropriately; hence, they required time.
However, the teachers asked them to respond quickly, consequently, they became confused and could
not do well in oral tasks which in turn increased their anxiety. Likewise, on one hand, they might be
trying to collect ideas for the answer and on the other, they may have a fear that they may not have
enough time and the teacher may switch to another student. Thus, they may feel embarrassed and they
could think that they will be evaluated negatively. Toubot, and Seng (2018) report that inadequate
time influences the production of speech negatively.
Lack of preparation can also cause SA. This finding agrees with Liu (2007) whose subjects
stated that their minds went blank when asked to speak without preparation in the class. Aydin (2016)
believes that some students may not have linguistic competence, therefore, they may need time to
think about linguistic elements such as grammar. If students are asked to perform oral tasks
unprepared, they may not do well and in turn, they may experience frustration. Consequently, students
may lose interest in speaking and avoid participation in classroom activities. Moreover,
unpreparedness may lead to other contributors of anxiety, for example, FNE, FMM, and lack of selfesteem. Likewise, if students are not given chances of practicing English speaking they may always
be afraid of speaking English due to the fears such as FNE and fear of mistakes. Thus, students may
avoid being involved in oral activities.
Oral tests can also cause students’ SA. Many other researchers share this result in other
research settings (e.g. Huang & Hung, 2013; Lucas et al., 2011; Liu & Jackson, 2008; Milan, 2019;
Toubot, & Seng, 2018). Several reasons could be responsible for students’ oral test anxiety. Students
may have poor speaking skills and Horwitz (2013) believes that lack of speaking competency induces
anxiety. Additionally, tests and evaluations are common practices in a language classroom, hence,
students may develop a strong fear about tests. Moreover, poor vocabulary, false beliefs, grammar,
and unfamiliar topics could also lead to oral test anxiety.
A judgemental classroom environment may also evoke SA and this result agrees with
previous studies (Aydin, 2016; Malik, et al., 2020; Toubot, & Seng, 2018). However, some students
may think that a formal classroom is important for good learning. Hence, instructors may be judicious
to address learners’ learning styles and preferences. One of the reasons for this finding in the Pakistani
setting could be that teachers get poor salaries in Pakistan (Shahbaz, 2012). Thus, most of the teachers
join teaching when they fail to find well-paid jobs. In turn, they may not like this profession and may
not be economically contented. Therefore, they may be socially and emotionally frustrated, and such
teachers mostly create a strict classroom atmosphere (Jennings & Greenberg, 2009). Moreover, large
classes could also induce SA. Many Pakistani writers state that classes are mostly big in Pakistan and
large classes influence the language learning process. (Rahman, 2007; Shamim & Tribble, 2005).
Likewise, large classes could affect teachers’ performance and attitude as they may not be able to
teach effectively.
Implications
Perhaps the major suggestion is that teachers may be familiar with SA, they should accept its
existence in a language classroom and may pay due consideration to students’ SA. Secondly, in terms
of FNE, teachers should incorporate activities that don’t put students at the display. In this reference,
teachers may allow students to perform in pairs or groups. In this way, students will not think that
they are alone. Eventually, they may feel more confident and encouraged to participate more in oral
tasks. Thirdly, teachers should give enough time to students to practice oral tasks and prepare them in
advance. Similarly, the teacher could give adequate time to students to respond comfortably. Fourthly,
it is recommended that instructors should build students’ confidence for instance by assigning them
easy oral tasks and by giving them encouraging feedback. In turn, students may feel less FNE.
Additionally, teachers may alleviate their students’ SA through effective consultations and
communication. Likewise, seminars and workshops may also prove helpful in making students aware
of anxiety and how it can be countered. Likewise, teachers may provide students with an open, frank,
friendly, and social classroom atmosphere. In such an environment, students may have less FNE and
fear of making mistakes and may feel encouraged to take risks and increase participation in the
classroom.
Similarly, teachers should teach speaking skills using motivating, simple, and familiar classroom
activities to increase their interest in the learning process. Likewise, teachers should assign simple,
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more relevant, and interesting topics for oral activities to students. Students who experience oral test
anxiety could practice oral tests in advance, their exams may be conducted alone or in groups and
they should be given enough time for tests. Moreover, they should not be given marks just for a
correct answer but also for conveying the message appropriately too. Finally, new practices such as
mentors, language support units, and student counseling centers may be introduced in the higher
education institutions of Pakistan.
Conclusion
This mixed-method study attempted to explore the classroom-related factors that may contribute to
students’ SA. The data revealed various sources such as oral tests, unpreparedness, FNE, and the short
time given to frame answers. It was found that students experience anxiety when they are asked to
perform unprepared. This apprehension may be aggravated by their feeling of low proficiency in
speaking and that their language deficiencies will be exposed in front of others. This study suggests
that SA is not simply an add-on factor in language acquisition but rather it seems a pervasive
phenomenon in language classrooms. Therefore, it demands focused attention and a strong role from
language instructors and policy-makers to counter it. Moreover, foreign language acquisition is a
difficult endeavor and it is a personal and ego-involving process. As teachers, we must protect
students’ interest to learn it and make it a pleasant and successful experience for them. By decreasing
anxiety, we may start to move in that direction. Hopefully, this study has raised teachers’ and
educators’ awareness about the construct of SA. It could be useful to repeat this work with a larger
sample in other areas of Pakistan. Moreover, investigating the function of anxiety concerning other
skills i.e. listening, writing and reading could increase our understanding of anxiety.
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