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Abstract
The current study was conducted in the 3 Districts of Southern Punjab to analyze the parent’s attitude
towards children’s education and teachers related attributes. A sample of 975 household heads were
investigated through the interview schedule. It was found that due to poor socioeconomic status,
parents involve their children in livestock activities due to poverty. Parents do not know the
importance of education due to their illiteracy. Teachers, related issues were also explored like
shortage of teachers, usage of bad language by teachers, exercise of corporal punishment, and late
join of school by teachers as well. These above issues negatively affected the educational inclusion of
children in southern Punjab, Pakistan. Based on results, the researcher recommended that the
government should have arranged professional and focus for the scholarships to the needy children
and arrange seminars to motivate the community towards children education.
Keywords: Determinants, Exclusion of children, Education, South Punjab.
Introduction
Education is the fundamental, compulsory, and universal right of everyone without any discrimination
which guaranteed peace, prosperity, and development in society. Education developed the rational and
positive thinking among the people. The Universal Declaration of Human Rights 1948 Article 26 (1) and
the constitution of Pakistan 1973, Article 25-A declares primary education as obligatory for every
child without any distinction. The Millennium Development Goals (Goal 2) also emphasized the
provision of primary education “to getting achieve equality in access to primary education for all
males and females by 2015” (UNESCO, 2010). There were worldwide 29.1 million children who
were excluded from basic education instead of national, international and Islamic obligation. It was
reported that 10.3 percent of children were excluded in South Asia and 22.9 percent of children of
developing countries were excluded from primary education (UNESCO, 2018).
Structural Condition of primary Education in Pakistan
Pakistan is a developing country and its majority laid hand to mouth. In this situation, unfortunately,
23 percent of children did not have access to basic education in Pakistan (NEMIS, 2017). It was
highlighted by Pakistan Education Statistics 2015-16 (2017) that there were 1979595 boys and
3046373 girls of 5-9 years old who had been excluded from basic primary education in Pakistan. The
data also represented the downward vertical mobility of children enrolment in Pakistan. There were
133347 public schools in 2011-12 whereas in 2014-15 these were 121674 public schools. It’s a
question mark on the educational planning and management of Pakistan that instead of increasing the
Public primary schools11673 public schools were closed within five years. These irrational changes
strongly affected the enrolment of children. In the year of 2011-12, there were 121674 boys and
6215734 girls enrolled in the public schools but unfortunately, after five years instead of increasing
the enrolment of the boys was 6155847 and the girls enrolment was 4932915. There were a total of
331451 public primary school teachers in 2011-12 and with the decrease of 14188 teachers total
teachers remained 317263 in 2015-16. These managerial gaps played a negative role in the
educational inclusion of children in Pakistan. In this, it could be argued that there was a strong
relationship between the availability of the public schools, children enrolment, and availability of the
teachers in the government primary schools. Increasing the number of public primary schools and
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teachers would increase the enrolment of the children (Porter & McKibbin, 1988). Teachers’
absenteeism was also a barrier to the educational inclusion of children (Manacorda, 2012).
Many other factors played a negative role in the inclusion of primary-school-age children in
Pakistan. The low qualification of the teachers also played a negative role in the inclusion of children.
It was highlighted by Pakistan Education Statistics 2015-16 (2017) that there were 370 public teachers
whose qualification was middle, 47683 teachers were matriculation qualified, 55596 teachers were
working as public school teachers whose qualification was intermediate and there were only 68 Ph.D.
government primary school teachers throughout Pakistan. In this way, we could state how it could be
possible that these less qualified (middle, matriculation and intermediate) teachers could teach
properly. The curriculum of the primary classed was updated and the less qualified teachers could not
teach properly. It was social as well as religious responsibility of the state to hire well qualified and
trained teachers for the quality enhancement of the children.
It was reported that the overall literacy rate of Pakistan was 60 percent; 63 percent in Punjab;
60 percent in Sindh, 53percent in Khyber Pakhtunkhwa and Balochistan had the lowest literacy rate of
ten years and above with 44 percent literacy rate (Pakistan Social and Living Standards Measurement
2014-15, 2016). The literacy rate of Punjab was quite better as compared to other provinces of
Pakistan but it was also not satisfactory because the set target of Millennium Development Goals was
to achieve a 100 percent literacy rate. The province of Punjab had a geographical divide of upper
Punjab and southern Punjab. The educational status of the upper Punjab was better than that of
southern Punjab. The majority of the districts were agrarian and the government did not focus to uplift
the educational structure of these areas. The current study focused to study the household head, socioeconomic status, parents’ attitude towards children education, and teachers attributes.
Methodology
The current study was conducted in the 3 Districts “Multan, Dera Ghazi Khan and Bahawalpur”
Southern Punjab, Pakistan. The researcher used the multistage random sampling in which firstly three
divisions were selected (Bahawalpur, Dera Ghazi Khan and Multan) then reselected the two tehsils
from each district and at the end, two Union Councils were randomly selected from each tehsil
(Punjab Bureau of Statistics, 2016). The researcher selected 975households in which 5-9 years old
children were available. The researcher conducted the household survey from the household heads
because household heads were the main stakeholders of the family. The researcher made two
categories, the households in which 5-9 years old children were excluded (600) from primary
education and the household where 5-9 years old children were not excluded from primary education
(375). The interview schedule was used as a tool for data collection because the majority of the
respondents were illiterate. The data were analyzed using the Statistical Package for Social Sciences
(SPSS) version 19. The researcher used descriptive statistics which included frequency, percentage,
mean, standard deviation, and inferential statistics.
Table Number 1: Demographic characteristics and Educational Exclusion of Children
School Distance and Educational Exclusion of Children
Categories Half
Two Kilometer
Kilometer One Kilometer and Above
Total
Not
88 (23.5%) 87 (23.2%)
200 (53.3%)
375 (100.0%)
Excluded
Excluded
174 (29.0%) 154 (25.7%)
272 (45.3%)
600 (100.0%)
Total
262 (26.9%) 241 (24.7%)
472 (48.4%)
975 (100.0%)
Monthly Income of Household and Educational Exclusion of Children
Categories
60011100116000above than
1001-6000 11000
16000
21000
21000
Total
Not
46 (12.3%) 80
78 (20.8%)
76 (20.3%) 95 (25.3%) 375
Excluded
(21.3%)
(100.0%)
Excluded
146
137
153 (25.5%) 93
71 (11.8%) 600
(24.3%) (22.8%)
(15.5%)
(100.0%)
Total
192
217
231 (23.7%) 169
166 (17.0%)975
(19.7%) (22.3%)
(17.3%)
(100.0%)
Children Involvement in the Livestock and Educational Exclusion of Children
Categories
Yes
No
Total
Chi-Square
Not Excluded
169 (45.1%)
206(54.9%)
375(100.0%) X2=3.124
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Chi-Square P=Value
X2=6.248a (P=.044)

Chi-Square P=Value
X2=47.175a (P=.000)

P=Value
(P=.045)
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School Distance and Educational Exclusion of Children
Categories Half
Two Kilometer
Kilometer One Kilometer and Above
Total
Not
88 (23.5%) 87 (23.2%)
200 (53.3%)
375 (100.0%)
Excluded
Excluded
174 (29.0%) 154 (25.7%)
272 (45.3%)
600 (100.0%)
Total
262 (26.9%) 241 (24.7%)
472 (48.4%)
975 (100.0%)
Excluded
236(39.3%)
364(60.7%)
600(100.0%)
Total
405(41.5%)
570(58.5%)
975(100.0%)

Chi-Square P=Value
X2=6.248a (P=.044)

The researcher asked the different questions to know the causes of the educational exclusion
of school-age children in Southern Punjab, Pakistan. The first question was “Distance of the school”.
It was reported by 262 respondents among 975 respondents that the distance of the school from their
house was half a kilometer; 241 respondents’ home and school distance was about one kilometer,
whereas 472 (48.4%) respondents school and home distance was two or more kilometers. The study
showed a significant relationship (X2=6.248a), (P=.044) between the public school distance and the
educational exclusion of the children. The economic resources and educational exclusion of children
was also checked by asking the monthly income of the household head. It was found that there were
192 (19.7%) households whose monthly income was 1001-6000; 217 (22.3%) households whose
monthly income was 6001- 11000; 231 (23.7%) whose monthly income was 11001-16000; 169
(17.3%) households monthly income was 16001-21000 and there were 166 (17.0%) respondents
whose monthly income was more than 21000. The majority of 231 (23.7%) of the respondents
monthly income was 11001-16000. Present study also found a significant relationship (X2=47.175a),
(P=.000) between the household monthly income and the educational exclusion of the children.
Southern Punjab is very much enriched regarding Agriculture and due to poverty and lack of
educational importance parents may involve their children in agriculture and taming the animals. The
researcher asked the question from the respondents about their children involved in the livestock
activities. It was found that 405(41.5%) respondents were agreed that they involved their children in
the livestock activities, whereas 570(58.5%) respondents denied that their children were not involved
in the livestock activities. There was a significant relationship (X 2=3.124), (P=.045) between the
availability of livestock in the home and the educational exclusion of the children.
Table Number 2: Parents Attitude and Educational Exclusion of Children
Education for Daughters’ is Equally Important as for Sons and Educational
Chi-Square P=Value
Exclusion of Children
Category Strongly
Strongly
Agree
Agree
Neutral Disagree Disagree Total
28 (7.5%) 71 (18.9%) 99 (26.4%) 99 (26.4%) 78 (20.8%) 375 (100.0%)
Not
Excluded
X2=210.567a (P=.000)
274 (45.7%)600 (100.0%)
Excluded 7 (1.2%) 25 (4.2%) 35 (5.8%) 259
(43.2%)
35 (3.6%) 96 (9.8%) 134
358
352 (36.1%)975 (100.0%)
Total
(13.7%) (36.7%)
Families with Limited Finance resources Give Priority to Sons’ Education Not Daughter’s Education
and Educational Exclusion of Children
31 (8.3%) 45 (12.0%) 114
128
57 (15.2%) 375 (100.0%)
Not
(30.4%) (34.1%)
Excluded
273
162 (27.0%)600 (100.0%) 2
Excluded 10 (1.7%) 44 (7.3%) 111
X =65.126a
(P=.000)
(18.5%) (45.5%)
41 (4.2%) 89 (9.1%) 225
401
219 (22.5%)975 (100.0%)
Total
(23.1%) (41.1%)
There Must be Separate Schools for Males and Females and Educational Exclusion of Children
42 (11.2%) 20 (5.3%) 43 (11.5%) 150
120 (32.0%)375 (100.0%)
Not
(40.0%)
Excluded
374 (62.3%)600 (100.0%) 2
Excluded 8 (1.3%) 10 (1.7%) 23 (3.8%) 185
X =121.307a (P=.000)
(30.8%)
50 (5.1%) 30 (3.1%) 66 (6.8%) 335
494 (50.7%)975 (100.0%)
Total
(34.4%)
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The researcher examined the parents’ attitudes regarding children education by asking
different questions. The first question asked by the researcher that “Education for Daughters’ was
Equally Important as for Sons”. It was reported by 35 (3.6%) respondents that they were strongly
agreed; about 96 (9.8%) respondents were agreed; 134 (13.7%) respondents were Neutral; 358
(36.7%) respondents disagreed and 352 (36.1%) respondents were strongly disagreed that education
for daughter was not equally important as compared to sons. There was significant a relationship
(X2=210.567a), (P=.000) between the parents’ attitude that education for daughters’ was equally
important as for sons and the educational exclusion of the children. To check the gendered attitude of
the parents the researcher asked that “Families with limited financial resources gave priority to sons’
education, not daughter’s education?” It was found that 41 (4.2%) of the respondents were Strongly
Agreed; about 89 (9.1%) respondents were Agreed; the 225 (23.1%) respondents were Neutral; 219
(22.5%) were strongly disagreed and majority 401 (41.1%) of the respondents disagreed that limited
financial resources families gave priority to sons’ education, not daughter education. There was a
significant relationship (X2=65.126a), (P=.000) between the parents' attitude that limited financial
resources families gave priority to sons’ education, not daughter’s education, and the educational
exclusion of the children. The researcher asked the question “There must be separate schools for
males and females” to examine the traditional influence on the parents. It was found that the majority
of 494 (50.7%) of the households were strongly disagreed that there must be separate schools for male
and female children. There was a significant relationship (X 2=121.307a), (P=.000) between the
parents' attitude that there must be separate schools for males and females and the educational
exclusion of the children.
Table Number 4: Teachers characteristics and exclusion of children
Abusive Language of the Teachers and Educational Exclusion of Children
Categories Strongly
Strongly
Agree
Agree
Neutral
Disagree
Disagree Total
115 (30.7%) 124(33.1%) 72(19.2%) 50(13.3%) 14(3.7%) 375
Not
(100.0%)
Excluded
68(11.3%) 200(33.3%) 213(35.5%) 109(18.2%) 600
Excluded 10(1.7%)
(100.0%)
125(12.8%) 192(19.7%) 272(27.9%) 263(27.0%) 123(12.6%) 975
Total
(100.0%)
Teachers giving Corporal Punishment and Educational Exclusion of Children
90 (24.0%) 121(32.3%) 75(20.0%) 69(18.4%) 20(5.3%) 375
Not
(100.0%)
Excluded
49(8.2%)
163(27.2%) 291(48.5%) 94(15.7%) 600
Excluded 3(.5%)
(100.0%)
93(9.5%)
170(17.4%) 238(24.4%) 360(36.9%) 114(11.7%) 975
Total
(100.0%)
Teachers Coming Late in the School and Educational Exclusion of Children
87 (23.2%) 144(38.4%) 80(21.3%) 46(12.3%) 18(4.8%) 375
Not
(100.0%)
Excluded
62(10.3%) 215(35.8%) 200(33.3%) 104(17.3%) 600
Excluded 19(3.2%)
(100.0%)
106(10.9%) 206(21.1%) 295(30.3%) 246(25.2%) 122(12.5%) 975
Total
(100.0%)
Shortage of Teachers and Educational Exclusion of Children
57 (15.2%) 120(32.0%) 61(16.3%) 92(24.5%) 45(12.0%) 375
Not
(100.0%)
Excluded
38(6.3%)
161(26.8%) 239(39.8%) 153(25.5%) 600
Excluded 9(1.5%)
(100.0%)
66(6.8%)
158(16.2%) 222(22.8%) 331(33.9%) 198(20.3%) 975
Total
(100.0%)

Chi-Square P=Value

X2=303.400a (P=.000)

X2=293.037a (P=.000)

X2=256.827a (P=.000)

X2=205.738a (P=.000)

The researcher also examined the teacher’s attributes of primary schools by asking different
questions from the respondents. It was asked that “did the teachers use the abusive language?”. It was
found that 125(12.8%) respondents were Strongly Agreed; 192(19.7%) were Agreed; 263(27.0%)
Disagreed; 123(12.6%) Strongly Disagreed and majority 272(27.9%) of the respondents were Neutral
that primary school teachers used the teachers use the abusive language. There was a significant
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relationship (X2=303.400a), (P=.000) between the teachers' abusive language and the educational
exclusion of the children. It was asked that “Teachers giving Corporal Punishment to the students?” It
was found that 93(9.5%) respondents were Strongly Agreed; 170(17.4%) were Agreed; 238(24.4%) of
the respondents were Neutral; 360(36.9%) were Disagreed and 114(11.7%) Strongly Disagreed and
majority that primary school teachers used the teachers’ giving corporal Punishment to the student.
There was a significant relationship (X2=293.037a), (P=.000) between the corporal punishment and
the educational exclusion of the children.
The next was related to the formal school time table followed by the primary school teachers.
It was found that 106(10.9%) respondents were Agreed; about 206(21.1%) respondents Strongly
Disagreed; majority 295(30.3%) of the respondents were Neutral; 246(25.2%) respondents Disagreed
and 122(12.5%) of the respondents Strongly Disagreed that primary school teachers were coming late
in the schools. There was a significant relationship (X 2=256.827a), (P=.000) between the teachers’
coming late in the school and the educational exclusion of the children. The next question was about
the “Teachers shortage in the government primary schools”. It was found that 66(6.8%) respondents
were Agree; about 158(16.2%) respondents were Strongly Agreed; 222(22.8%) respondents were
Neutral; 331(33.9%) respondents were Disagree and 198(20.3%) respondents Strongly Disagreed that
there was a shortage of primary school teachers. There was a significant relationship (X 2=205.738a),
(P=.000) between the shortage of teachers and the educational exclusion of the children.
Discussion
There were different determinants of educational exclusion of the children in Southern Punjab among
them school distance was one of the important determinants that negatively affected the children
enrolment in the school. The study showed a significant relationship (X 2=6.248a), (P=.044) between
the public school distance and the educational exclusion of the children. Zulfiqar and Chaudhry(2019)
conducted the qualitative research and highlighted that children were excluded from basic education
due to the non-provision of the pick and drop service. The long-distance from home to school
negatively affected the children (girls) education. Imdad (2019) highlighted that the children faced
different serious criminal issues in Pakistan in the year of 2018. His study reported that about 3832
children reported who faced harassment; 452 cases were of missing children, 345 were attempted to
rapes and 156 cases were of gang rape. The rural children were more sexually abused than urban
children. These bad incidents also stopped the parents to send their children to the schools' distance of
which far from their homes.
The economic resources also played a vital role in the inclusion or exclusion of children in
primary education. The present study also found a significant relationship (X 2=47.175a), (P=.000)
between the household monthly income and the educational exclusion of the children. Pakistan Social
and Living Standards Measurement 2014-15(2016) highlighted that at least half of the children from
the poorest households aged five to nine were excluded from basic education; whereas only
17%children were from wealthy families. It was also highlighted that overall only 62% of children
were getting the education to some extent and others were generally excluded from the education
system in Pakistan (Pakistan Social and Living Standards Measurement, 2014). The above-mentioned
situation of children exclusion in education was showing the diverse impact of poverty on children
education. Another study also verified the results that there was a significant relationship (P=0.046)
between the income of the household and the educational attainment of the children (Hashmi,
2009).The study conducted by Zulfiqar; Shabbir and Ishfaq(2019)showed that parents were agreed
(4.1600) that they faced economic constraints to educated their children. The children of rural and
marginalized areas faced more transportation difficulties (Lloyd, 2005; Allais, 2007; Senadza, 2012;
Farrah, 2013).In our study, there was a significant relationship (X 2=3.124), (P=.045) between the
availability of livestock in the home and the educational exclusion of the children.
In our study, there was significant a relationship was found (X 2=210.567a), (P=.000) between
the parents' attitude that education for daughters’ was equally important as for sons and the
educational exclusion of the children. Majority 429(44.0%) of the respondents were strongly
disagreed that education for daughters’ was equally important as for sons. A previous study also
highlighted that 60 percent of respondents responded that the daughter should have to stay at home
and perform domestic works (Hashmi, 2009). The current research showed that there was a significant
relationship was found (X2=65.126a), (P=.000) between the parents' attitude that limited financial
resources families gave priority to sons’ education, not daughter’s education and the educational
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exclusion of the children. It was highlighted by Hashmi(2015)that 52 percent of household heads
preferred male children over female children. Moreover, another study conducted in southern Punjab,
Pakistan also verified the results that there were (60.5%) teachers, (52%) students and (17%) parents
agreed that gender discrimination was the key obstacle in the educational inclusion of children (Sattar,
Yasin & Afzal, 2012). It was also found that if the poor households got a chance to educate their
children, sons were their choice because they considered that sons would look after them in their old
age, and daughters would leave home after marriage (Oxaal, 1997; Hashmi, 2015).
It was found in our research that there was a significant relationship(X 2=121.307a), (P=.000)
between the parents' attitude that there must be separate schools for males and females and the
educational exclusion of the children.It was reported that (27.5%) teachers, 50.5% of students, and
(35.5%) parents agreed that patriarchal norms were hindering the parents to send their daughters in
the schools in South Punjab, Pakistan (Sattar, Yasin & Afzal, 2012).
The results of our study showed a significant relationship(X 2=303.400a), (P=.000) between
the teacher’s abusive language and the educational exclusion of the children. It could be stated that
poor and excluded children faced more victimized by teachers’ harshness and bad behavior due to
their weak social identity. It was estimated by the Department for International Development (2005)
that approximately 891 million individuals faced social exclusion in the name of their ethnic,
religious, and religious identity. There was a significant relationship was found (X2=293.037a),
(P=.000) between the corporal punishment and the educational exclusion of the children. The results
showed that corporal punishment was also one of the important reasons for children exclusion from
primary education in south Punjab.
In our study, it was showed a significant relationship was found (X2=256.827a), (P=.000)
between the teachers’ coming late in the school and the educational exclusion of the children. It could
be argued that time is money and more precious thing in this world. Fobih et al. (1999) found that 85
% teachers reached late (from 5 to 90 minutes) in the school, in this way teachers were playing an
important role in the exclusion of children because teachers wasted the teaching time and the students
also came late and were irregular due to the negligence of the teachers. In this way, it could be argued
that teachers’ lateness badly affected the children education and it compelled the parents to exclude
their children from basic education. There was a significant relationship (X2=205.738a), (P=.000)
between the shortage of teachers and the educational exclusion of the children. It could be argued that
the shortage of teachers negatively affected the enrolment of the children as the previous data showed
that in the year of 2011-12 there 121674 boys and 6215734 girls were enrolled in the public schools
but unfortunately, after five years instead of an increase of the enrollment the enrolment of the boys
was 6155847 and the girls enrolment in the public schools was 4932915. There were a total of 331451
public primary school teachers in 2011-12 and with the decrease of 14188 total teachers were 317263
in 2015-16. In this, it could be argued that there was a strong relationship between the shortage of
teachers and low children enrolment in government primary schools (Pakistan Education Statistics
2015-16, 2017).
Conclusion
It could be summarized that due to the active and passive exclusion, the people of Southern Punjab
were excluded from the necessities of life. It was found that People of the studied districts were
excluded from the visionary future of their children due to the low socio-economic status. They did
not have an enlightened vision regarding education. It not only affected the children's future but also
lay down the progress and prosperity of the society as a whole. It was concluded that children of the
research areas were facing different problems in educational inclusion like the distance from school to
home was one important factor with two or more kilometers away. This shows the strong relationship
between the longer school distances and the educational exclusion of primary school children. The
low economic status of the parents was another determinant of children exclusion in primary
education. The people of Southern Punjab are excluded from the mainstream and the majority of the
people had a low economic status that becomes the reason for the educational exclusion of children. It
was also included that children's involvement in the livestock was another cause of educational
exclusion in South Punjab. The researcher also checked the parents’ attitude regarding children
education where the respondents had a gendered attitude and were biased regarding daughters’
education. Teachers related issues were also found in the research, like shortage of teachers, usage of
bad language by teachers, giving corporal punishment to the students and teachers coming late as
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well. These above issues negatively affected the educational inclusion of children in southern Punjab,
Pakistan. Based on findings it is recommended that the government of Pakistan should have to do
socio-economic development of south Punjab for the social inclusion of people. The government
should have to increase the educational budget and construct new separate boys’ and girls’ primary
schools to tackle the educational exclusion of children in South Punjab. The government should have
to recruit new well-qualified teachers and give them professional and ethical training to tackle the
biased and non-professional attitude of the primary school teachers.
Recommendations
It is recommended that the government of Pakistan should have to focus the marginalized areas by
providing scholarships to the needed children and organize the different seminars in these areas to
motivate the community towards children education and build gender sensitivity. The government
should have to hire more well-qualified teachers and give them Islamic training.
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